Linguists do not have a simple and clear definition of slang, but they agree in the following idea: this is a linguistic
phenomenon, it is constantly changing, present in each subculture . Some argue that slang exists because there is a need
to come up with ways to identify new experiences that have emerged over time, other researchers agree that an expression
should be considered “real slang” if it meets at least two of the following criteria:

— deliberate misuse of the dictionary meaning of the word;

— use of slang in a specific social context;

— this word is a taboo in the usual discourse with people of higher social status;

— this lexical unit replaces a well-known synonymic word.

Slang is a lexical rather than a phonological or syntactic unit and undergoes the same morphological processes as
general vocabulary does. The creation of slang is justified by the same processes as the formation of other lexical units.
Such stylistic devices as metaphor, metonymy, synecdoche, comparison, irony and sarcasm make these words unique and
differ them from the traditional vocabulary.

Key words: slang, word, lexical unit, maritime sphere, communication, connotation, informal, vulgar.
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Summary. The article studies the concept of cross-curricular approach and the way it can be implemented in
Maritime English teaching. The authors discuss the necessity of efficient combination of General English and Specific
English content within Maritime English course. The comparative analysis of the curriculum designs and schedules of key
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Today, the process of discipline convergence has affected all educational subjects. The more the knowledge
volume increases, the more it fragments into subjects and specifications. However, the convergence of knowledge
will helplearners understand the complexity of the world. Wheresubjects study a single dimension of reality,
interdisciplinary connectionsensure understanding reality as a whole.

The concept of cross-curriculum/interdisciplinary approach to the educational process has been paid
serious attention to by manyscholars and practitioners.The findings of various researches in this area prove that
interdisciplinary connections contribute to the depth and strength of knowledge, itsapplication flexibility, and
promote the development of learners’ sustainable cognitive interests [2; 5].

In our article we support the definition of cross-curriculum approach as the connection between the
subjects that a teacher or a student establishes in the process of cognitive activity with the aim of deepening
awareness of a particular problem, as well as with the goal of applying knowledge in practice more effectively.
This approach is referred to as “interdisciplinary” since it covers more than a single subject area; relation
between the disciplines may occur through a topic, a problem, a process, or experience [2].

Making a flashback to the past, it can be mentioned that teachers and lecturers repeatedly came out with the
idea of combining several subjects, motivating the feasibility of such approach by the fact that a learner acquires
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knowledge in various fields of science, art and culture and their combining should facilitate the assimilation of
diverse facts. However, the question remains open. A curriculum is sometimes structured in such a way that only
“your” subject is taught;collaboration between lecturers teaching different subjects on issues at the interface of
these subjects is still rare.

Cross-curriculum approach in education reflects integration processes taking place today in science and
society. These relations play an important role in increasing practical and scientific-theoretical training of
learners, a salient feature of which is their acquiring the generalized nature of cognitive activity. Generalization
makes it possible to apply knowledge and skills in specific situations when considering particular issues, both
in training and in production activities.

An increased interest in the implementation of cross-curricular approach to Maritime English teaching in
terms of comprehensive globalization process has not left the maritime industry untouched. The International
Maritime organisation (IMO) requires all seafarers to possess the level of Maritime English adequate for efficient
ship-to-shore and ship-to-ship communications. Maritime English is considered to be the ultimate example of
English for Specific Purposes (ESP) as “<...> its specific purposes are naturally and accurately embedding the
concepts and contexts of the maritime industry and its discipline <...>” [6, p. 64].

According to Model Course 3.17 (IMO, 2015), Maritime English is seen as a combination of:

— General Maritime English where all-purpose language proficiency remains the focus, and

— Specific Maritime English where the language becomes a medium of instruction rather than the content
of teaching [1].

Therefore, many important concepts, strategies, and skills taught in the Maritime English relate to other
content areas too. Cross-curricular teaching provides a meaningful way in which students can use knowledge
learned in one context as a knowledge base in other contexts. It is based on individual subjects and their
connections with other disciplines at the level of curriculum content. The cross-curriculum approach requires
meaningful collaboration between English teachers and content teachers, proficient in their spheres of knowledge
and being capable of enhancing their competences beyond the issues of their curriculum.

The purposes of cross-curricular teaching and learning are as follows:

— to note similarities between individual subjects;

— to gain benefits and values of both curriculum and professional development from meaningful
collaboration between teachers;

— to apply a broader range of teaching and learning opportunities within individual subject teaching and
across subjects;

— to provide cognitive, personal and social development of students in an integrated way;

— to contribute to the formation of teachers’ common vision through cooperation and collaboration at all
levels of curriculum design [8].

Robin J. Fogarty introduced 10 levels of curricular integration:

1. Fragmented: separate and distinct disciplines.

2. Connected: topics within a discipline are connected.

3. Nested: social, thinking and content skills are targeted within a subject area.

4. Sequenced: similar ideas are taught in concert, although subjects are separate.

5. Shared: team planning and/or teaching that involves two disciplines focuses on shared concepts, skills
or attitudes.

6. Webbed: thematic teaching using a theme as a base for instruction in many disciplines.

7. Threaded: thinking skills, social skills, multiple intelligences and study skills are threaded throughout
the disciplines.

8. Integrated: priorities that overlap multiple disciplines are examined for common skills, concepts and
attitudes.

9. Immersed: learner integrates by viewing all learning through the perspective of one area of interest.

10. Networked: learner directs the integration process through selection of a network of experts and
resources [7].

Though there is still some debate about the most appropriate level for the maritime domain, many scholars
tend to consider the integrated level the best variant for the maritime educational field [5; 6].

Maritime English used in different domains of the maritime industry (on land, at sea, within national and
international administrations, military service, port state control, etc.) is different. This can be explained by
the international setting of the Maritime English that comprises regional needs, local skills, and unpredictable
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requirements of its international users. The uses of the Maritime English occur mainly between foreign language
speakers of English through intercultural exchange. So, it doesn’t relate to one certain nationality or a specific
maritime domain; it is linked to all maritime industry contexts and disciplines [9]. All this gave rise to introducing
the requirements for the international users to satisfy international standards.

However, the issue of assessing internationally equivalent Maritime English skills required thorough
consideration. The European Commission’s Thematic Network on Maritime Education, Training and Mobility
of Seafarers suggested the idea of combining the work of language teachers and technical content teachers to
make assessment of students’ Maritime English skills adequate and relevant. Such tandem work, or “twinning”,
ensures quality of cadets’ both content and language skills [3].

The combination of general and professional education is the didactic basis of a cross-curriculum
approach. Such connections provide excellent professional opportunities and ensure students’ perfect mastering
any profession.

Interdisciplinary connections of the English language, Maritime English in particular, with other subjects
are clearly expressed in the following teaching concept called Content and Language Integrated Learning (CLIL).

The concept of CLIL includes:

— teaching a subject and acquiring knowledge of the subject in a certain field on the basis of interconnected
implementation of two languages (native and non-native) as a means of educational activity;

— teaching a foreign language in the process of acquiring certain subject knowledge by the students
through the interconnected use of two languages (native and non-native) and learning a foreign language as a
means of an educational activity.

The content of training on a CLIL basis can be structured in the form of thematic blocks based on selected
topics included in the programs of other subjects. Learning this content consists in acquiring both specialized
knowledge in particular subjects, comprehending a certain set of concepts, memorizinga terminology along with
other language material, and the sociocultural specific knowledge.

In terms of CLIL approach to teaching Maritime English, the latter is used as the medium of instruction,
not the content of learning. CLIL is fundamentally based on methodological principles established by research
on “language immersion” and “bilingual education”. By taking advantage of both, it can provide effective
opportunities for learners to use their target language skills immediately, rather than developing them now for
later use. CLIL approach enables learners to get acquainted with the language without the necessity to allow
extra time for it in the curriculum [10].

Integration of Maritime English with maritime content through the use of learning material in the target
language is not a difficult task, bearing in mind that documents and materials in English are widely available
and easily accessible. However, research has shown that this is not sufficient when the level of linguistic
competency is unsatisfactory [4]. CLIL is not simply education in an additional language; it is education through
an additional language with the use of contextual methodologies. It’s of great importance to design Maritime
English curriculum on CLIL basis in such a way that the cognitive load required to deal with the foreign
language wouldn’t exceed the capacity of the learner, or he/she will fail on both fronts. The cognitive load can
be reduced by a simplification of the course lexical load and by the wide use of multimedia content (in the form
of images and/or animations) [4].

The experiments on teaching two parallel, partly integrated continuation courses (one is a technical content
course (in native language) and the other is a Technical Marine English (in English)) proved to be successful.
The learning outcomes received notably positive feedback. The research showed that with regard to Maritime
English, content-based instruction facilitated understanding of correlations between language and content, and
accuracy in a professional context. Students managed to identify a direct relationship between Maritime English
and its relevance for understanding and conveying technical content [6; 4].

However, the use of the target language for teaching the content may give rise to misleading impression
on the part of students that language learning happens naturally when they are exposed to it as much as possible.
Actually, language-learning goals are not always specifically and explicitly focused in CLIL, and it is quite
common for this approach. Most teachers and students agree that CLIL and EFL or ESP complement each other:
CLIL provides an opportunity to practice the language, and the latter two have a focus on more specific language
issues (pronunciation, grammar, etc.) [5; 4]. Therefore, in terms of CLIL approach, “<...> success is not defined
as being proven to be better at English, but to feel better about speaking English <...>”[10, p. 278-279].

The efficiency of CLIL should be assessed not only as measurable learning results, but also as students’
pleasure (or at least no displeasure) in using the L2. The soft point here is that the effectiveness of this approach
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is directly dependant on students’ level of competency in L2: if the latter is too low, the cognitive load caused
by understanding the material will prevent them from achieving any of the two objectives of a CLIL course.
The positive effect is achieved with students at or above CEFRL B1 level as the optimal level for maximizing
benefits in terms of language fluency [5].

Many scholars point that CLIL shall not replace ESL, and much less even ESP, in particular in the case
of Specialized Maritime English (SME). A “twinning approach” is unanimously acknowledged to be the most
effective variant, whereby Maritime English teachers collaborate with teachers of technical subjects to assist
them in teaching in English, while technical specialists contribute to deeper learning of maritime issues on the
part of Maritime English teachers [10].

Teachers can plan a curriculum design individually or collectively, though they still need to be experts in
their topics in order to set up cross-curricular approaches. In opinion of many teachers and language experts,
interdisciplinarity must be integrated in schedules. The combination of several types of pedagogical approaches
will foster students’ progress.

The analysis of the studies on cross-curriculum approach to teaching Maritime English along with the
examples of interdisciplinary Maritime English curriculum design has reaffirmed the need for coordination
of the Maritime English and technical subjects. This can be easily realized through recommending lecturers
who teach different disciplines to give the topics and subtopics that are at the interface of both subjects at the
same time in the academic year. Parallel design allows students to learn about a topic from the perspectives
of multiple discipline fields at the same time but does not make those disciplines work together in a truly
interdisciplinary manner. In this way each subject base preserves integrity all its own, while at the same time it
reveals connections among the disciplines. Finding these connections encourages students to think at a higher
cognitive level.

We have analyzed the curriculum designs and schedules for most technical subjects in the National
University “Odessa Maritime Academy”, and compared them to the Maritime English curriculum schedule.
Referring to the findings of the above studies on implementation of the interdisciplinary approach into ME
teaching that note decrease in efficacy in case of students’ low competency level in English, we support the idea
of reorganizing the Maritime English curriculum schedule to gain the best results from the interdisciplinary
teaching and learning.

Teaching General English during the 1% term of the 1% year can ensure a good basis for further introduction
of specific maritime context in parallel with technical disciplines. Starting with the 2™ term of the 1 year, the
Maritime English curriculum goes quite parallel with the schedules of respective technical subjects. However,
the “Ship’s construction and seaworthiness” discipline is taught on the 2™ course as a content subject, and in the
1% term of the 1% year within the course of Maritime English. So, the technical notions about ship’s construction
are first given in the course of the Maritime English and about a year later explained deeper within the technical
course. By coordinating the schedule of both disciplines on the part of the lecturers, the students could benefit
from the parallel teaching of the maritime context both within the course of the technical content discipline
and Maritime English. Besides, the General English block taught ahead of specialized maritime content will
facilitate students’ perception of professional maritime topics and English language practice within the maritime
contexts.
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B. B. Monoouosa, M. B. I{unosa. Mixcoucyunninapruii nioxio 00 uKiadanHHsa MopcbKoi anziiiicokoi mosu. —
Cmamms.

Anomayia. Y cmammi po3eisiHymo KOHYenyiro MidCOUCYUNIiHapHo2o nioxo0y 00 HABYAHHS, d MAKONC WIIAXU 1020
3aCMOCY8AHHS Y GUKIAOAHHI MOPCLKOI AH2NIUCLKOI MOBU. Amopu 062060pioioms HeOOXIOHICMb egheKmueHo KomOIinyeamu
HasuanbHi Mamepianu 3 6A3060i ma cneyianizo8anoi aHeNiliCbKoi MOBU 8 PAMKAX KYpPCY MOPCbKoi aneniticokoi mosu. Ilo-
PIBHANbHUL AHANI3 3MICIY Ma CMPYKIMYPU KyPCig KI0U08UX MEXHIYHUX OUCYUNILIH I3 KYPCOM MOPCbKOI aH2NIlICbKOI MOBU,
sKi uguaiomvcs 6 Hayionanonomy ynisepcumemi « O0ecoka MopcbKa akaoemisy, 003601U8 agmopam Hadamu npakmuiti
PpeKoMeHOayii’ 3 Memoio NOKPAWeHHs BUBYEHHS KYPCAHMAMU MOPCLKOI QHRRIUCLKOT MOBU 8 YMOBAX YRPOBAOICEHHS MIdIC-
OUCYUNTIHAPHO2O NIOX00Y.

Knrouosi cnosa: misicoucyuniinapri 36 s3Ku, MiskcOUCYUNTIHAPHULL NIOXI0, BUKIAOAHHSA MOPCbKOI AHNIICbKOT MO8,
MOPCbKI YCIMAHOBU, IHMe2po6aHe Ha84aHH MOGL.

B. B. Monoouosa, M. B. I{unoeas. Mexcoucyuniunapuolit. H00X00 K HPEnoOAsaAHUI0 MOPCKO20 AH2IUIICKOZ0
a3vika. — Cmamos.

Annomauyus. B cmamve paccmampugaemcs KoHYenyus MexcoOucCyuniuHapHo2o nooxooa K obyueHuro u cnocoowvl
€20 npuMeHeHUs 8 NPenooasanull MOPCKO20 aH2IULUCKO20 A3bIKA. Aemopbl obcyxcoarom Heobxo0umocms d¢h@exmurnoco
couemanus yuebHbIX Mamepuaios 00uje2o u CReyuaIu3sUpoO8aAHHO20 AHEIUICKO20 A3bIKA 8 PAMKAX KYPCa MOPCKO20 AH2IUlL-
ckoeo azvika. CpasHumenbHblll AHAIU3 COOEPHCAHUA U CIMPYKMYPLL KYPCO8 KNI0UEBbIX MEeXHUUeCKUX OUCYUNTIUH C KYPCOM
MOPCKO20 AH2IULICKO20 A3bIKA, Komopbie npenooatomces 6 Hayuonanvnom ynugepcumeme « Ooecckas MOPCKas akademusy,
N0360UL ABMOPAM NPeOOCMA8UMb NPAKMUYECKUe PEeKOMeHOayUl, HanpasileHHvle Ha YIyuuleHue U3yyeHus MOPCKo2o aH-
2NULCKO2O0 A3bIKA KVPCAHMAMIUL 8 YCIO0BUAX 8HEOPEHUS MEHCOUCYUNTUHAPHO20 NOOX00d.

Knrwouesvie cnosa: medxcoucyuniunapuvie C6a3U, MeHCOUCYUNTUHAPHBIN N00X00, NpenooasaHue MOpPCKo2o
AH2TUTICKO20, MOPCKUEe UHCTUMYMbL, A3bIK0B0E UHMe2PUPOBAHHOe 00yyeHie.

VK 811.133.1°36

O. B. Oguunnikoea

suxaaoay kageopu nepexiaody

JIBH3 «lIpuazoscvkutl 0eporcagHull mexHivHull yHigepcumeny
M. Mapiynonw, [oneyvka oonacme, Yxpaina

MOJIBIMHI 3ATIO3UYEHHS, ABO CJIOBA-BYMEPAHI'H,
Y ®PAHIY3bKINA MOBI

Anomauisn. Poboma npucesuena OO0CHIONCEHHIO AHMIUCOKUX JEeKCUYHUX 3AN03UdeHb V (DPanyy3bKill MOG.
Ha mamepiani noosiiinux 3anosuuenv, abo ciie-0ymepaneis, OlOpanux Memooom CyyiibHOl UOIPKU I3 1eKCUKOSPAPDIUHUX
pobim ma inmepHem-caumis, O0CHIONCYIOMbCS QOPMANbHI U CeMAHMUYHI 3MiHU, SKUX 3A3HAIOMb CLOSA-OyMepanau
y npoyeci nepexodis i3 hpaHyy3pKoi MOBU 6 AHIIUCHKY Md 360POMHO.

Knrouogi cnosa: aneniticokomosHi 3ano3uientsi, ROOGIHI 3an03UteHHts, Cl108a-0yMepaneu, AniiyusMu, C108HUKOBUIL
cK1ao.

VY mporieci po3BUTKY JIFOACTBA MapasebHO BiA0YBa€ThCSI PO3BUTOK MOBH, SIKa 3aBK/M OyJjia BIIKPUTOIO

CHCTEMOIO, 1[0 XapaKTePH3YEThCS JUHAMIKOIO Ta MOOUIbHICTIO. ONHIEI0 3 aKTyalbHUX MPOOIEM Cy4acHOi
J'IiHFBiCTI/IKI/I € B3a€MOIIi${ Ta B3a€EMOBIIIIUB. HCKpaBI/IM IIPpUKIIaJIOM MOBHHUX KOHTAKTIB MOJKHA BBaKaTH IosABY
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